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Pupil Development Grant
Williamstown Primary School Statement

|This statement details our school’s use of the PDG for the 2026 to 2027 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 

If your numbers are 5 and below please use a * instead of the allocation to protect the identification of children.

School Overview

	Detail
	Data

	School name
	Williamstown Primary School

	Number of learners in school 
	313

	Proportion (%) of PDG eligible learners
	22.04%

	Date this statement was published
	05/06/2026

	Date on which it will be reviewed
	01/04/2027

	Statement authorised by
	D. Anstee

	PDG Lead
	D. Anstee

	Governor Lead
	C. Bridges


 
Funding Overview

	Detail
	Amount

	PDG funding allocation this academic year
	£90,850






Part A: Strategy Plan

Statement of intent

	At Williamstown Primary School, the Pupil Development Grant is used strategically to remove barriers to learning and enable pupils from low‑income households to make stronger and more sustained progress across the curriculum. Our approach is rooted in our self‑evaluation and School Development Plan priorities, which identify persistent gaps in literacy development, attendance, wellbeing and engagement, particularly for pupils eligible for free school meals and those with additional learning needs.
Our PDG strategy focuses on strengthening high‑quality, inclusive teaching as the foundation for progress. We prioritise improving early reading and spelling through consistent, systematic phonics teaching, ensuring that pupils develop secure foundational literacy skills and can progress confidently from decoding to comprehension. Alongside this, we recognise that regular attendance is essential for learning and wellbeing; therefore, our strategy includes targeted, compassionate approaches to improving attendance and reducing persistent absence, particularly for vulnerable learners and key cohorts.
We also place strong emphasis on the effective use of assessment information to identify gaps in learning, adapt teaching responsively and support equitable progress. By strengthening staff confidence and consistency in assessment‑informed practice, we aim to ensure that pupils from low‑income households receive timely support and appropriate challenge, enabling them to make meaningful progress over time.
In addition, our PDG strategy recognises the importance of wellbeing, relationships and a sense of belonging as prerequisites for learning. We are committed to improving the quality and inclusivity of pupils’ experiences during unstructured times, developing purposeful play opportunities that support emotional regulation, positive behaviour and social development, particularly for pupils who may be at greater risk of disengagement.
Across all areas, our use of PDG is guided by key principles: equity rather than equality; early identification and intervention; inclusive, adaptive teaching within the classroom; strong relationships with families; and evidence‑informed decision‑making. Through this whole‑school approach, we aim to reduce gaps in progress, attendance and engagement, ensuring that pupils from low‑income households are supported to thrive academically, socially and emotionally within Curriculum for Wales.



Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved early reading and spelling, particularly for pupils from low‑income households and those with ALN, through more secure phonics knowledge and application.


	- By the end of the academic year, most pupils eligible for eFSM demonstrate improved phonics knowledge and can accurately identify and apply taught grapheme–phoneme correspondences when reading unfamiliar words.
- The proportion of pupils from low‑income households who make at least expected progress in early reading increases compared with baseline assessments.
- Gaps between reading age and chronological age for identified pupils reduce over time, with evidence of accelerated progress for targeted learners.
- Listening to learners shows that pupils can explain how phonics helps them to read and show increased confidence and independence during reading activities.

	Improved attendance and engagement in learning for pupils from low‑income households, leading to increased access to learning opportunities.


	- Whole‑school attendance for pupils eligible for eFSM improves compared with the previous year, with a measurable reduction in persistent absence.
- Attendance gaps between eFSM and non‑eFSM pupils reduce over time.
- Identified pupils attend more consistently across the year, with fewer extended periods of absence.
- Pupil voice and wellbeing evidence indicate that targeted pupils feel safer, more supported and more motivated to attend school regularly.

	Stronger progress across the curriculum through more responsive use of assessment information for pupils from low‑income households.


	- Teaching increasingly reflects assessment information, with clear evidence that gaps in learning for pupils eligible for eFSM are identified and addressed promptly.
- Progress data shows that pupils from low‑income households make stronger and more consistent progress over time across literacy and numeracy.
- Learners can explain their next steps and how feedback supports their learning, as evidenced through pupil voice activities.
- Differences in progress between eFSM pupils and their peers reduce over time.

	Improved wellbeing, relationships and sense of belonging for pupils from low‑income households during unstructured times.
	- Pupils eligible for eFSM report increased enjoyment, safety and inclusion during playtimes, as evidenced through pupil voice.
- Observations and behaviour records show a reduction in incidents of conflict or disengagement during unstructured times for identified pupils.
- Vulnerable pupils demonstrate improved social interaction, cooperation and emotional regulation during play.
- Improved playtime experiences contribute positively to pupils’ readiness to learn and engagement in lessons.


 
Activity in this academic year

This details how we intend to spend our PDG this academic year to achieve the intended outcomes listed above
	 During this academic year, the Pupil Development Grant will be used to strengthen whole‑school provision and targeted support so that pupils from low‑income households make improved progress in early reading, attendance, engagement, wellbeing and independence as learners.

A significant focus of PDG activity will be on improving early literacy, particularly phonics knowledge, application and reading confidence. This will be achieved by embedding consistent, systematic phonics teaching alongside inclusive, adaptive classroom practice and timely intervention for pupils who require additional support. Evidence shows that high‑quality phonics instruction has a strong impact on early reading progress, particularly for disadvantaged learners, when implemented consistently and supported by skilled teaching and assessment‑informed intervention 

(https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics) . 

PDG activity will therefore prioritise strengthening staff practice, ensuring pupils receive timely support to close gaps and develop independence as readers.
	
PDG will also be used to support improved attendance and engagement for pupils from low‑income households. Activity will focus on identifying barriers to attendance early, strengthening relational approaches with families, and ensuring that attendance support is closely aligned with wellbeing and ALN provision. Research highlights that working collaboratively with families and addressing underlying barriers to attendance is more effective than punitive approaches, particularly for disadvantaged pupils (https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement). By improving attendance, PDG activity will increase pupils’ access to learning opportunities and support more sustained progress across the curriculum.

In addition, PDG activity will support staff to use assessment information more effectively to identify gaps in learning and adapt teaching responsively for pupils from low‑income households. This includes strengthening formative assessment, feedback and professional dialogue so that pupils receive timely support and appropriate challenge. Evidence shows that effective feedback and assessment‑informed teaching can significantly accelerate progress for disadvantaged learners when embedded consistently across the school #

(https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback) . 

This approach will support pupils to understand their next steps, develop confidence and take greater ownership of their learning.

Recognising that wellbeing and a sense of belonging are essential foundations for learning, PDG activity will also support improvements to pupils’ experiences during unstructured times. By developing inclusive, purposeful play opportunities and strengthening adult support for positive relationships, the school aims to improve emotional regulation, social skills and readiness to learn, particularly for vulnerable pupils. Research indicates that well‑planned social and emotional learning approaches can have a positive impact on engagement, behaviour and academic outcomes for disadvantaged learners 

(https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning).

Across all areas, PDG activity this year is designed to complement and strengthen existing school improvement work, ensuring that pupils from low‑income households benefit from high‑quality teaching, improved attendance, strong wellbeing support and inclusive learning environments. This coherent, evidence‑informed approach is intended to reduce barriers to learning and enable pupils to make sustained and equitable progress in line with Curriculum for Wales expectations.




Learning and teaching

Budgeted cost: £45,500
	Activity
	Evidence that supports this approach

	Embedding high‑quality, systematic phonics teaching across Foundation Learning and early KS2 to strengthen early reading and spelling.


	Strong evidence shows that systematic phonics has a high impact on early reading, particularly for pupils from disadvantaged backgrounds, when implemented consistently and with fidelity. Improving the quality of teaching has a greater impact than isolated interventions. This approach supports progression under Curriculum for Wales by securing strong foundations in literacy and enabling pupils to move confidently from decoding to comprehension.

EEF – Phonics: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics 

	Strengthening inclusive, adaptive classroom practice to ensure pupils from low‑income households can access the full curriculum.


	Research shows that improving everyday classroom practice is one of the most effective ways to support disadvantaged pupils. Inclusive, adaptive teaching benefits all learners while disproportionately supporting those facing barriers to learning. This aligns with Curriculum for Wales expectations around equity, progression and learner confidence.

EEF – Improving teaching quality: https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/improving-teaching-quality 









Community Focused Schools (to include: (i) building strong partnerships with families; (ii) responding to the needs of the community; (iii) collaborating with other services)

 Budgeted cost: £22,000
	Activity
	Evidence that supports this approach

	Strengthening engagement and partnerships with families of pupils from low‑income households to support attendance, learning and wellbeing.
	Research consistently highlights that effective parental engagement can have a positive impact on pupils’ learning, attendance and attitudes to school, particularly for pupils from disadvantaged backgrounds. Approaches that focus on building relationships and shared understanding are more effective than information‑only strategies. Strengthening family engagement supports improved attendance and enables pupils to access learning more consistently, aligning with Curriculum for Wales expectations around wellbeing and inclusion.

EEF – Parental engagement: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 

	Targeted attendance support that addresses underlying barriers faced by pupils from low‑income households.

This includes
	Evidence shows that attendance improves most effectively when schools adopt relational, supportive approaches that address the root causes of absence rather than relying on punitive measures. Targeted support is particularly important for disadvantaged pupils, for whom barriers may include wellbeing, anxiety, family circumstances or unmet additional needs. Improving attendance directly increases access to learning and supports sustained progress across the curriculum.

EEF – Working with parents to support learning: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 


 
Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)

Budgeted cost: £23,350

	Activity
	Evidence that supports this approach

	Strengthening pupils’ emotional wellbeing and regulation to improve readiness to learn.

This includes developing consistent, whole
	Strong evidence links emotional wellbeing and self‑regulation with improved engagement, behaviour and academic progress. Pupils from disadvantaged backgrounds are more likely to benefit from explicit support in developing emotional regulation and coping strategies. Improving wellbeing supports sustained engagement across the school day and aligns with the Health and Wellbeing Area of Learning and Experience.

EEF – Social and emotional learning: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning 

	Improving pupils’ experiences during unstructured times to support wellbeing, relationships and inclusion.
	Research indicates that positive social experiences and supportive environments contribute to improved behaviour, wellbeing and readiness to learn. Structured and inclusive approaches to play particularly benefit vulnerable and disadvantaged pupils, helping them to engage more positively with school life and learning.

EEF – Behaviour interventions: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions 


 
Total budgeted cost: £90,850

 
Part B: Review of outcomes in the previous academic year

PDG outcomes

This details the impact that our PDG activity had on pupils in the 2025 to 2026 academic year. 
	Activity
	Impact

	Learning and teaching: Improving early language, reading and communication skills for pupils from low‑income households.
	Evidence from self‑evaluation and monitoring indicates that pupils from low‑income households made strong progress in early language and reading skills over the academic year. Scrutiny of reading data and intervention tracking shows that nearly all identified pupils made at least expected progress, with many making better‑than‑expected progress. Learner voice and listening to learners confirm that pupils were increasingly able to talk confidently about their learning and explain their progress in a developmentally appropriate way. Targeted early language interventions contributed to improved vocabulary, speaking and listening skills, enabling pupils to engage more effectively with learning across the curriculum. External evaluation evidence supports the view that the use of PDG resources was effective in securing progress for vulnerable learners. [Survey PDG...ation 2025 | Word]

	Learning and teaching: Strengthening pupils’ attitudes to learning, confidence and independence.
	Over the year, pupils eligible for free school meals demonstrated improved confidence and engagement in learning. Monitoring activities, including learner voice and classroom observations, indicate that pupils were more willing to participate, articulate their thinking and persevere with learning tasks. Pupils were able to describe their learning journey and identify how support helped them make progress. This suggests that PDG‑supported teaching approaches and targeted interventions had a positive impact on pupils’ independence and attitudes to learning, particularly for those who previously lacked confidence. [Survey PDG...ation 2025 | Word]




Further information (optional)

	Evaluation of the school’s use of the Pupil Development Grant in the previous academic year highlighted the importance of early intervention and strong foundations in literacy as key drivers of progress for pupils from low‑income households. Evidence from self‑evaluation, assessment information, learner voice and external feedback indicated that where pupils received timely support in early language, communication and reading, they were more able to engage confidently with learning and make sustained progress across the curriculum. This reinforced the school’s commitment to prioritising early literacy development as a central element of its PDG strategy.

In particular, evaluation showed that early identification of need and targeted support in the Foundation Learning phase had a positive impact on pupils’ confidence, language development and readiness to learn. Pupils who received early intervention were better able to access classroom learning and apply foundational literacy skills independently as they progressed through the school. This aligns with wider evidence that early intervention, particularly in language and reading, has a disproportionately positive impact on pupils from disadvantaged backgrounds and supports long‑term progress (EEF – Phonics: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics).

Alongside literacy, evaluation findings reinforced the understanding that wellbeing is a prerequisite for learning. Evidence indicated that pupils who felt safe, supported and included were more likely to attend school regularly, engage positively in learning and develop confidence as learners. Targeted wellbeing support, relational approaches and improved experiences during unstructured times contributed to improved emotional regulation and readiness to learn for many pupils from low‑income households. This supports the school’s decision to place wellbeing at the heart of its PDG strategy, in line with Curriculum for Wales and evidence highlighting the link between social and emotional development, engagement and academic progress (EEF – Social and emotional learning: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning).

The evaluation also highlighted the importance of strengthening the connection between wellbeing, attendance and learning. Where wellbeing needs were addressed effectively and families were supported through relational, community‑focused approaches, pupils were more likely to attend regularly and sustain engagement with learning. However, evidence also showed that a minority of pupils with complex needs continued to face significant barriers, reinforcing the need for a coherent, whole‑school approach that integrates early intervention, literacy development, wellbeing support and family engagement.

As a result of this reflection, the school has refined its PDG strategy for the current academic year to place greater emphasis on securing strong foundations in early reading and literacy through high‑quality teaching and timely intervention, while continuing to prioritise wellbeing as a foundation for learning. Greater focus has been placed on inclusive classroom practice, assessment‑informed teaching and consistency of provision, ensuring that pupils from low‑income households are supported to make accelerated progress where needed. This approach is underpinned by evidence that improving the quality of teaching and addressing wider barriers to learning are among the most effective ways to reduce gaps for disadvantaged learners (EEF – Improving teaching quality: https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/improving-teaching-quality).

Overall, evaluation of the previous year’s PDG use has strengthened the school’s strategic approach, ensuring that resources are focused on early intervention, literacy and wellbeing in a coherent and evidence‑informed way. This reflective process has directly informed the priorities and planned activity set out in Part A of this statement, supporting sustained improvement and equitable progress for pupils from low‑income households.
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