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School Context – Williamstown Primary School
Williamstown Primary School serves the community of Williamstown and the surrounding areas. The school provides education for pupils aged 3–11, including a Nursery provision through to Year 6. The school operates a number of mixed-age classes, reflecting both cohort sizes and a commitment to flexible, inclusive learning arrangements. The school is also proud to host two ASC learning resource bases. 
The school is situated in an area with a diverse socio-economic profile. A proportion of pupils are eligible for free school meals, and the school receives additional funding to support learners facing disadvantage. Williamstown Primary School is committed to reducing barriers to learning and ensuring equity for all pupils.
Many pupils enter the school with a range of starting points in literacy, numeracy, and social development. The school places strong emphasis on early intervention, wellbeing, and developing pupils’ confidence and independence as learners. Wellbeing and emotional support are prioritised, recognising their importance in enabling pupils to engage successfully with learning.
The school has a dedicated staff team who work collaboratively to support high-quality teaching and learning. Staff are committed to ongoing professional learning and are actively engaged in implementing the Curriculum for Wales. The curriculum is being developed to reflect the four purposes, with a focus on progression, authentic learning experiences, and developing pupils as ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals.
Williamstown Primary School places strong importance on the Welsh language and culture, promoting Cymraeg across the school and working towards developing pupils’ bilingual skills in meaningful contexts.
Partnerships with parents, carers, and the wider community are valued highly. The school maintains strong links with local services and external agencies to support pupils’ wellbeing and learning needs.
The school’s current priorities include:
· Developing a cohesive and progressive curriculum aligned with the Curriculum for Wales
· Strengthening approaches to assessment for learning and progression
· Improving standards in literacy and numeracy across all year groups
· Supporting pupil wellbeing and resilience
· Enhancing leadership at all levels to drive school improvement
Williamstown Primary School is a caring and inclusive learning community where all pupils are encouraged to achieve their best and develop the skills they need for their future.



School Development targets
2026-27

	Target 1
	Improve literacy outcomes by securing accelerated progress in early reading and spelling through the consistent implementation of Monster Phonics and inclusive, adaptive teaching approaches, so that all pupils — including those with ALN — develop secure phonics knowledge, transition successfully from decoding to comprehension, and reduce gaps between reading age and chronological age across the school.

	Target 2
	To improve attendance and reduce persistent absence by removing barriers to learning and engagement — particularly for vulnerable groups including pupils with ALN — in order to strengthen all learners’ progress, wellbeing and sense of belonging in school.

	Target 3
	To strengthen the use of assessment information to support learners’ progress by ensuring that all staff use assessment consistently and responsively to identify gaps, inform teaching and adapt provision — particularly for learners with ALN — so that all learners make sustained and equitable progress.

	Target 4
	To improve the quality, inclusivity and accessibility of pupils’ experiences during unstructured times by developing rich, engaging and purposeful play opportunities that support wellbeing, relationships and positive behaviour, ensuring that all learners — including those with ALN — feel included, supported and able to engage successfully.






	Cross Cutting Strand: ALN and Inclusive Practice Development

	Strategic Aim
To develop a consistently inclusive, responsive and equitable learning environment across the school, ensuring that the needs of learners with ALN are met through high-quality teaching, effective identification, targeted support and strong partnership working, leading to improved progress, wellbeing and participation.


	Rationale

A significant proportion of learners with ALN are:

Not making accelerated progress in literacy
Disproportionately represented within persistent absence 
At greater risk of disengagement during unstructured times

	
Current provision is strongest in:

Identification and intervention
Tracking and monitoring
	
The next stage of development is to:

Embed inclusive practice in all classrooms
Ensure IDPs meaningfully inform teaching and assessment
Strengthen whole-school consistency in meeting diverse needs

	Key Focus Areas

1. Inclusive Teaching and Learning
· Embed adaptive teaching strategies in all classrooms, including: 
· Scaffolding, modelling and chunking of learning
· Use of visuals, pre-teaching and overlearning
· Multi-sensory approaches (e.g. linked to Monster Phonics)
· Ensure learners with ALN can access the full curriculum offer, not a reduced experience

2. Identification, Assessment and IDPs
· Strengthen early identification of ALN through: 
· Consistent use of assessment information
· Clear referral and review processes
· Ensure IDPs: 
· Are precise, measurable and manageable
· Directly inform classroom planning and teaching strategies
· Improve links between: 
· IDPs
· Whole-school assessment systems
· Intervention tracking

3. Targeted Provision and Intervention
· Ensure interventions are: 
· Time-limited and focused on specific gaps
· Carefully monitored for impact
· Strengthen alignment between: 
· Classroom provision (universal)
· Targeted support (enhanced/provision mapping)
· Reduce over-reliance on withdrawal by prioritising in-class support where appropriate

	4. Wellbeing, Behaviour and Inclusion
· Develop consistent approaches to: 
· Emotional regulation
· Relationship-based practice
· Supporting learners during unstructured times
· Ensure learners with ALN: 
· Feel safe, included and supported
· Are able to participate fully in play and social experiences

5. Attendance and Engagement
· Identify and address ALN-specific barriers to attendance, including: 
· Anxiety, sensory needs, medical needs
· Ensure attendance plans: 
· Link with IDPs and wellbeing support
· Involve multi-agency collaboration where appropriate

6. Professional Learning
· Provide targeted training for all staff on: 
· Inclusive pedagogy and adaptive teaching
· Meeting a range of ALN needs (e.g. ASD, ADHD, speech and language)
· Effective deployment of support staff
· Build confidence in: 
· Meeting needs within the classroom
· Using assessment information to adapt teaching

7. Partnerships and Communication
· Strengthen engagement with: 
· Parents/carers (particularly through the IDP process)
· External agencies
· Ensure communication is: 
· Clear, consistent and collaborative
· Focused on supporting learner progress and wellbeing

	Success Criteria / Impact
· Learners with ALN:
· Make improved and more consistent progress across the curriculum
· Demonstrate increased independence and engagement in learning
· Experience improved wellbeing, inclusion and sense of belonging
· Teaching:
· Is consistently inclusive and responsive across the school
· Reflects clear use of assessment and IDP information
· Systems:
· IDPs are high-quality and actively used to inform practice
· Interventions show clear impact and are regularly reviewed
· Equity:
· Gaps in progress, attendance and engagement between ALN and non-ALN learners reduce over time


	Autumn Term
	Audit current ALN provision, inclusive classroom practice and staff confidence
	ALNCo / SLT
	Clear understanding of strengths, gaps and priorities

	
	Review and refine the quality, consistency and usability of IDPs
	ALNCo
	IDPs become more precise, manageable and impactful

	
	Provide whole-staff training on inclusive pedagogy and adaptive teaching strategies
	SLT / ALNCo
	Improved staff confidence in meeting diverse needs in class

	
	Identify priority learners and groups (linked to SDP targets) using assessment data
	SLT / ALNCo
	Early identification of learners requiring support

	
	Ensure alignment between IDPs, classroom provision and intervention planning
	ALNCo / Class Teachers
	Stronger coherence in support for learners with ALN

	Spring Term
	Embed adaptive teaching strategies consistently across all classes
	SLT / Phase Leaders
	Greater access to learning for all pupils

	
	Monitor quality of classroom practice through learning walks and pupil voice
	SLT / ALNCo
	Increased consistency in inclusive teaching

	
	Review and evaluate impact of interventions and adjust provision accordingly
	ALNCo
	Interventions become more targeted and effective

	
	Strengthen links between IDPs, assessment information and day-to-day teaching
	ALNCo / Assessment Lead
	Teaching becomes more responsive to individual needs

	
	Provide coaching and support for staff where inclusive practice is less secure
	SLT / ALNCo
	Reduction in variability of practice across the school

	Summer Term
	Evaluate impact on progress, attendance and wellbeing of learners with ALN
	SLT / ALNCo
	Clear understanding of outcomes and improvement areas

	
	Review quality of inclusive teaching and consistency across year groups
	SLT
	Sustained improvements in classroom practice

	
	Gather pupil voice and parent feedback on inclusion and support
	ALNCo / Wellbeing Lead
	Stronger understanding of learner and family experience

	
	Identify next steps and priorities for ALN development
	SLT / ALNCo
	Informed forward planning

	
	Feed evaluation into next SDP cycle
	Headteacher / SLT
	ALN fully integrated into ongoing school improvement





Identifying the schools ongoing priorities

The priorities identified within this School Development Plan are directly informed by whole-school self-evaluation, including detailed analysis of assessment information, and align closely with Estyn’s 2026 inspection framework.
Inspection-aligned evaluation highlights that, while the school has strong inclusive systems and improving progress across many cohorts, there remain key areas for development. In particular:
· inconsistent early reading outcomes
· variable phonics progression
· slower rates of progress for vulnerable learners, especially those with ALN
· variability in the use of assessment information to inform teaching
These findings are explicitly addressed within the SDP priorities as follows:

Target 1 – Literacy (Reading and Phonics)
Evaluation Recommendation Link:
Improve early reading outcomes and secure consistent phonics progression across the school
SDP Response:
Target 1 provides a direct and well-defined response through:
· implementation of a systematic, whole-school phonics programme (Monster Phonics)
· focus on accelerated progress in early reading and spelling
· explicit aim to reduce the gap between reading age and chronological age 
This priority addresses the key inspection finding that:
· too many learners have insecure phonics knowledge beyond expected stages
· early reading skills are not consistently secure across cohorts

Target 2 – Attendance and Engagement
Evaluation Recommendation Link:
Improve engagement and remove barriers to learning, particularly for vulnerable learners
SDP Response:
Target 2 addresses the strong correlation between attendance, wellbeing and progress, with:
· clear identification of persistently absent and vulnerable groups
· targeted intervention to reduce absence and close equity gaps 
This directly supports Estyn priorities related to:
· improving pupil engagement and wellbeing
· enabling learners to access consistent teaching and learning experiences

Target 3 – Assessment and Progress
Evaluation Recommendation Link:
Strengthen the use of assessment to identify gaps, inform teaching and accelerate progress
SDP Response:
Target 3 builds on the school’s strong assessment systems by focusing on:
· consistent use of assessment across all classes
· improving staff ability to identify and respond to gaps in learning
· strengthening pupil progress meetings and intervention evaluation 
This directly addresses the identified need to:
· move from data collection to impactful use of data
· ensure teaching is consistently responsive to learners’ needs

Target 4 – Wellbeing and Inclusion (Unstructured Times)
Evaluation Recommendation Link:
Improve wellbeing, inclusion and engagement for all learners, particularly vulnerable groups
SDP Response:
Target 4 supports this by:
· improving quality and inclusivity of play and unstructured experiences
· strengthening relationships, emotional regulation and belonging 
This contributes to:
· improved attitudes to learning
· reduced barriers to engagement, particularly for pupils with ALN

Cross-Cutting Strand – ALN and Inclusive Practice
A significant strength of the SDP is the explicit cross-cutting focus on ALN, which aligns strongly with Estyn expectations.
This strand ensures that:
· all priorities are delivered through inclusive, adaptive teaching approaches
· IDPs, assessment and interventions are coherently aligned
· provision leads to improved progress, wellbeing and participation for vulnerable learners 
This directly responds to the key evaluation finding that:
· although identification and support systems are strong,
· accelerated progress for learners with ALN is not yet consistent

Summary Statement

The 2026–27 School Development Plan provides a coherent and strategically aligned response to identified areas for improvement.
There is a clear and logical link between:
· self-evaluation findings,
· school improvement priorities
In particular, the plan prioritises:
· early literacy as the key driver of standards
· attendance and wellbeing as enablers of progress
· effective use of assessment as the mechanism for improvement
· inclusive practice as the foundation for equity
 As a result, the SDP is well positioned to ensure that the school’s strong systems translate into:
· improved outcomes in literacy
· accelerated progress for vulnerable learners
· greater consistency in teaching and assessment across the school


	Target 1
	Improve literacy outcomes by securing accelerated progress in early reading and spelling through the consistent implementation of Monster Phonics, so that pupils develop secure phonics knowledge, transition successfully from decoding to comprehension, and reduce gaps between reading age and chronological age across the school.

	Rationale for priority: 
Self‑evaluation activities at Williamstown Primary School indicate that, while learners generally show positive attitudes towards reading, progression in key early reading skills is not yet consistently strong enough across Nursery to Year 2. In particular, evaluation highlights that some learners do not apply their phonics knowledge confidently or consistently when reading unfamiliar words or continuous text. This affects their fluency, accuracy and confidence as developing readers.

Work scrutiny across Foundation Learning classes shows variability in the development of phonological awareness and early decoding skills, with some learners relying heavily on adult support rather than independently applying taught strategies. Listening to learners and reading sessions confirms that not all learners can articulate or confidently use phonics strategies when encountering unfamiliar words.

Whole‑school assessment evidence shows that while most pupils make steady progress in reading, too many—particularly pupils with additional learning needs and those eligible for free school meals—do not make accelerated progress quickly enough to close attainment gaps. Phonics data indicates that for a significant minority, insecure phonics knowledge persists beyond the early stages of learning and into key stage 2, limiting fluency and comprehension.

The introduction of Monster Phonics provides a consistent, cumulative and multi‑sensory approach to phonics which will strengthen the quality and consistency of early reading instruction, improve retention of grapheme–phoneme correspondence and support pupils to become confident, fluent readers. Its implementation will underpin improved progress, teaching quality and inclusion.
To address these identified needs, the school has chosen to implement Monster Phonics, a systematic synthetic phonics programme. Monster Phonics supports progression through a structured, multi‑sensory and colour‑coded approach that strengthens grapheme‑phoneme correspondence and supports learners to retain and apply phonics knowledge more effectively. Its whole‑school design aligns well with Curriculum for Wales, particularly the emphasis on progression, learner independence and developing secure foundational literacy skills.


	SLT Lead: 
	Team Members: 
	Governor Link
	Financial

	Expected Outcomes

	
1. Learners from Nursery to Year 2 demonstrate improved phonological awareness and can confidently identify and apply taught sounds
1. Learners apply phonics strategies independently when reading unfamiliar words
1. Reading fluency and accuracy improve across the Foundation Learning phase
1. Learners talk confidently about how phonics helps them read
1. Staff demonstrate consistent use of agreed phonics approaches and language
1. Parents report increased confidence in supporting reading at home


	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	Provide whole‑staff training on Monster Phonics principles, routines and progression
	Literacy Lead / SLT
	

	
	Ensure all classes have access to agreed Monster Phonics resources and use consistent terminology
	Literacy Lead
	

	
	Baseline pupils’ phonics knowledge using Monster Phonics‑aligned assessments
	Class Teachers
	

	
	Identify pupils requiring additional phonics support, including ALN, FSM and IDP pupils
	ALNCo / Class Teachers
	

	
	Introduce targeted Monster Phonics interventions for pupils below expected phonics stages
	ALNCo / Support Staff
	

	
	Communicate Monster Phonics approach to parents to support home learning
	SLT / Literacy Lead
	

	Spring Term
	Review phonics progress data and intervention impact through pupil progress meetings
	SLT / Literacy Lead
	

	
	Adapt and refine phonics interventions to ensure they are time‑limited and gap‑focused
	ALNCo / Literacy Lead
	

	
	Provide coaching or team‑teaching support where delivery of Monster Phonics is less secure
	Literacy Lead
	

	
	Strengthen links between phonics, fluency and early comprehension in guided reading sessions
	Class Teachers
	

	
	Ensure IDP targets reflect Monster Phonics progress where appropriate
	ALNCo
	

	Summer Term
	Analyse end‑of‑year phonics and reading outcomes across cohorts
	SLT / Literacy Lead
	

	
	Evaluate impact for vulnerable groups (ALN, FSM, IDP) with focus on attainment as well as progress
	SLT / ALNCo
	

	
	Review staff confidence, consistency and workload implications
	Headteacher / SLT
	

	
	Refine phonics exit criteria to ensure appropriate transition to comprehension‑focused teaching
	Literacy Lead
	

	
	Report Monster Phonics impact to governors and feed evaluation into next SDP cycle
	Headteacher
	

	Autumn Term impact

	

	Spring Term impact

	

	Summer Term impact

	

	Self Evaluation – overall impact and way forward

	



	Focus of monitoring 
Monitoring will evaluate whether:
· The consistency and quality of Monster Phonics implementation across Nursery to Year 2
· Learners’ progress in phonological awareness and decoding skills over time
· Learners’ ability to apply phonics independently when reading unfamiliar words
· The extent to which reading provision supports progression and learner independence
· The impact of the approach on identified groups of learners, including those with ALN and learners eligible for eFSM

	Term
	Monitoring activity
	Focus
	Evidence gathered
	Responsibility
	Reported to

	Autumn
	Learning walks
	Consistency of Monster Phonics routines and agreed language
	Learning walk notes
	SLT / Literacy Lead
	Headteacher

	
	Listening to learners
	How learners use phonics when reading
	Pupil voice records
	Literacy Lead
	SLT

	
	Work scrutiny
	Evidence of phonics application and progression
	Scrutiny notes
	Phase Leaders
	SLT

	
	Progress review
	Baseline and early progress in phonological awareness
	Reading/phonics data
	SLT
	Governors

	Spring
	Learning walks
	Learner engagement and independence in phonics sessions
	Learning walk notes
	SLT
	Headteacher

	
	Listening to learners
	Learners’ confidence explaining reading strategies
	Pupil voice summaries
	Literacy Lead
	SLT

	
	Work scrutiny
	Increasing challenge and application in reading
	Scrutiny records
	Phase Leaders
	SLT

	
	Parental feedback
	Confidence supporting phonics at home
	Survey responses
	Literacy Lead
	Governors

	Summer
	Learning walks
	Secure and consistent phonics practice across all classes
	Monitoring notes
	SLT
	Headteacher

	
	Listening to learners
	Fluency, confidence and enjoyment in reading
	Pupil voice evidence
	Literacy Lead
	SLT

	
	Work scrutiny
	Clear progression from Nursery to Year 2
	Scrutiny outcomes
	Phase Leaders
	SLT

	
	Impact evaluation
	Overall impact on learners’ progress in reading
	End‑of‑year evaluation
	SLT
	Governors



	

Target 2
	To improve attendance and reduce persistent absence in order to strengthen learners’ progress, wellbeing and engagement in learning.


	Rationale for priority: 

Self‑evaluation at Williamstown Primary School shows that attendance is not good enough and is having a significant impact on learners’ progress and wellbeing. Whole‑school attendance for the reporting period (03/09/2025–28/01/2026) is 89.30%, which represents substantial lost learning time across the school. [Summary attendance | Word]. Of particular concern is the very high level of persistent absence, with 42.05% of pupils (127 learners) missing 10% or more of school sessions. This indicates that a large proportion of learners are at risk of falling behind academically and socially, despite the school’s otherwise improving provision. [Summary attendance | Word]
Attendance analysis highlights specific priority cohorts, most notably:
· Year 6, where attendance is 83.66% and 62.50% of learners are persistently absent, placing learners at significant risk during a key transition phase
· Nursery 2 and Year 2, where attendance and persistent absence levels are also notably below the school average

There are also clear equity‑related attendance gaps:
· Learners eligible for FSM attend at 85.40%, compared to 90.75% for non‑FSM learners (gap 5.35pp)
· Learners with ALN/SEN attend at 84.75%, compared to 89.91% for non‑SEN learners (gap 5.16pp) [Summary attendance | Word]

These patterns indicate that attendance challenges are not evenly distributed and require a targeted, tiered and compassionate response, closely aligned with the school’s wellbeing, ALN and community‑focused work.
Welsh Government guidance is clear that regular attendance is essential to secure progress under Curriculum for Wales, and Estyn highlights attendance as a key determinant of learners’ engagement, wellbeing and long‑term outcomes. This priority aims to reduce persistent absence, close attendance gaps between groups of learners and ensure that all pupils benefit fully from the school’s learning experiences.



	SLT Lead: DS /JL
	Team Members: DJ, ST
	Governor Link
	Financial

	Expected Outcomes

	1. Whole‑school attendance improves over time
1. The proportion of pupils who are persistently absent reduces significantly
1. Gaps in attendance between FSM / non‑FSM and ALN / non‑ALN learners reduce
1. Learners attend school more regularly and engage more consistently in learning
1. Parents demonstrate increased engagement and understanding of the importance of attendance

	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	Analyse baseline attendance and persistent absence data to identify key patterns and vulnerable pupils
	Headteacher / Attendance Lead
	

	
	Identify pupils at risk of persistent absence (including ALN, FSM and CLA pupils) and agree targeted support plans
	Attendance Lead / ALNCo
	

	
	Strengthen first‑day response and follow‑up systems to ensure timely communication with families
	Attendance Lead / Admin Team
	

	
	Communicate clear expectations around attendance with pupils and parents
	SLT
	

	Spring Term
	Monitor attendance data half‑termly and review impact of targeted support
	SLT / Attendance Lead
	

	
	Meet with families of persistently absent pupils to agree support strategies and next steps
	Headteacher / Attendance Lead
	

	
	Strengthen links between attendance, wellbeing support and external agencies where appropriate
	ALNCo / Wellbeing Lead
	

	Summer Term
	Evaluate progress in attendance and persistent absence rates across cohorts and groups
	SLT
	

	
	Review effectiveness of attendance strategies and refine procedures for the next academic year
	Headteacher
	

	
	Report attendance outcomes and trends to governors
	Headteacher
	

	Autumn Term impact

	

	Spring Term impact

	

	Summer Term impact

	

	Self Evaluation – overall impact and way forward

	



	Focus of monitoring 
Monitoring will evaluate whether:

· Whole‑school attendance trends
 To evaluate whether attendance is improving over time and whether lost learning time is reducing.
· Persistent absence
 To identify learners missing 10% or more of sessions, monitor movement into and out of persistent absence, and evaluate the effectiveness of support strategies.
· Priority cohorts
 With a specific focus on:
· Year 6 (transition and wellbeing risk)
· Nursery 2 and Year 2 (early engagement and routine building)
· Equity and inclusion
 To evaluate whether attendance gaps for:
· learners eligible for FSM
· learners with ALN
 are reducing, in line with Welsh Government expectations around equity.
· Barriers to attendance
 To understand why learners are not attending regularly (e.g. wellbeing, medical needs, family circumstances) and whether responses are proportionate, supportive and timely.
· Impact of interventions
 To evaluate whether:
· attendance plans
· family engagement
· wellbeing and multi‑agency support
 are leading to improved attendance and engagement.
· Learners’ sense of belonging and wellbeing
 Through listening to learners, to assess whether pupils feel safe, supported and motivated to attend school.



	Term
	Monitoring activity
	Focus
	Evidence gathered
	Responsibility
	Reported to

	Autumn
	Attendance data review
	Whole‑school attendance and baseline persistent absence
	Attendance reports, PA lists
	Headteacher / Attendance Lead
	Governors

	
	Cohort analysis
	Year 6, N2 and Year 2 attendance patterns
	Year‑group dashboards
	SLT
	SLT

	
	Case reviews
	Identification of pupils entering persistent absence
	Attendance plans, notes
	Wellbeing Team
	Headteacher

	
	Parental engagement
	Early contact and barrier analysis
	Contact logs
	Attendance Lead
	SLT

	Spring
	Attendance data review
	Changes in attendance and PA levels
	Updated attendance data
	Headteacher
	Governors

	
	Targeted monitoring
	FSM and ALN attendance gaps
	Group analysis reports
	ALNCo / Attendance Lead
	SLT

	
	Case tracking
	Movement of pupils in/out of persistent absence
	Case review summaries
	Wellbeing Team / FLO / HT
	Headteacher

	
	Pupil voice
	Learners’ views on school attendance and belonging
	Pupil voice records
	Wellbeing Lead
	SLT

	Summer
	Attendance data review
	Overall attendance improvement and trends
	End‑of‑year attendance data
	Headteacher
	Governors

	
	Impact evaluation
	Effectiveness of attendance strategies
	Evaluation summary
	SLT
	Governors

	
	Transition focus
	Attendance support for Year 6 transition
	Transition plans
	SLT
	Headteacher

	
	Parental feedback
	Family engagement and confidence
	Survey responses
	Wellbeing Lead
	SLT






	Target 3
	To strengthen the use of assessment information to support learners’ progress, identify gaps in learning and ensure the progress of all learners.

	Rationale for priority:  
Self‑evaluation at Williamstown Primary School indicates that assessment practices are strengthening and that staff are increasingly confident in gathering information about learners’ progress. The introduction of clearer assessment routines and a whole‑school assessment tracker has improved leaders’ ability to identify learners at risk of slower progress and has supported more informed professional dialogue.
However, evaluation also highlights that the use of assessment information to inform day‑to‑day teaching and learning is not yet consistently strong enough across the school. In particular:
· formative assessment practice varies between classes
· assessment information is not always used precisely to identify gaps in learners’ knowledge, skills and understanding
· planning does not consistently reflect assessment findings to support next steps and progression
· not all learners can articulate their next steps or explain how feedback helps them improve
As a result, some learners do not make as much progress as they could, particularly where gaps in learning are not identified or addressed quickly enough.
Curriculum for Wales places strong emphasis on assessment as an integral part of learning, supporting progression, learner independence and reflection. Welsh Government guidance is clear that assessment should be used to inform teaching, support progression and respond to learners’ needs, rather than simply record attainment.
This priority aims to ensure that assessment information is used more consistently, purposefully and evaluatively to strengthen learners’ progress, reduce variability in practice and ensure that all learners, including those with ALN and those eligible for eFSM, are supported to make sustained progress over time.


	SLT Lead: DS / JL
	Team Members: DJ, ST
	Governor Link
	Financial

	Expected Outcomes

	1. Teaching is increasingly responsive to assessment information
2. Gaps in learners’ knowledge, skills and understanding are identified and addressed promptly
3. Learners make stronger and more consistent progress over time
4. Learners can confidently explain their next steps and how feedback helps them improve
5. Assessment information is used consistently to inform planning and support progression
6. Differences in progress between groups of learners reduce over time

	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	Review whole‑school assessment systems to ensure clarity, consistency and manageable workload
	SLT
	

	
	Provide staff training on using assessment information to identify gaps and inform planning
	Assessment Lead / SLT
	

	
	Establish clear expectations for tracking progress of vulnerable learners
	SLT / ALNCo
	

	Spring Term
	Hold pupil progress meetings focused on impact, acceleration and closing gaps
	SLT / Class Teachers
	

	
	Review intervention data to evaluate effectiveness and adjust provision
	ALNCo / Assessment Lead
	

	
	Strengthen use of assessment outcomes to adapt teaching and learning within lessons
	Literacy & Numeracy Leads
	

	Summer Term
	Evaluate whole‑school progress data to identify strengths and areas for further development
	SLT
	

	
	Review consistency of assessment practice across year groups
	Assessment Lead
	

	
	Use findings to inform SDP priorities and curriculum planning for the following year
	Headteacher / SLT
	

	Autumn Term impact

	

	Spring Term impact

	

	Summer Term impact

	

	Self Evaluation – overall impact and way forward

	


	Focus of monitoring 
Monitoring will evaluate whether:
· Assessment information is used in lessons, not just recorded
· Teaching responds promptly to identified gaps in learning
· Feedback helps learners understand how to improve
· Learners can explain their progress and next steps
· Practice is consistent across classes and phases
· Assessment supports equity, particularly for ALN and FSM learners

	Term
	Monitoring activity
	Focus
	Evidence gathered
	Responsibility
	Reported to

	Autumn
	Learning walks
	Use of formative assessment during lessons
	Learning walk notes
	SLT
	Headteacher

	
	Work scrutiny
	Quality of feedback and evidence of pupil response
	Scrutiny records
	Phase Leaders
	SLT

	
	Listening to learners
	Learners’ understanding of next steps
	Pupil voice notes
	Assessment Lead
	SLT

	
	Progress review
	Baseline assessment and identification of gaps
	Assessment tracker
	SLT
	Governors

	Spring
	Learning walks
	Teaching responsiveness to assessment information
	Monitoring notes
	SLT
	Headteacher

	
	Work scrutiny
	Consistency of feedback and progression over time
	Scrutiny outcomes
	Phase Leaders
	SLT

	
	Listening to learners
	Learners’ ability to talk about progress
	Pupil voice summaries
	Assessment Lead
	SLT

	
	Progress review
	Closing gaps and impact of adjustments to provision
	Tracker analysis
	SLT
	Governors

	Summer
	Learning walks
	Embedded assessment‑for‑learning practice
	Monitoring records
	SLT
	Headteacher

	
	Work scrutiny
	Secure progression and independence
	End‑of‑year scrutiny
	Phase Leaders
	SLT

	
	Listening to learners
	Confidence, reflection and ownership of learning
	Pupil voice evidence
	Assessment Lead
	SLT

	
	Impact evaluation
	Overall impact on learners’ progress
	Evaluation summary
	SLT
	Governors



	
Target 4

	To improve the quality and inclusivity of pupils’ experiences during unstructured times by developing rich, engaging, and purposeful play opportunities that support wellbeing, relationships, and positive behaviour across all ages.

	Rationale for priority: 
As part of the school’s ongoing self‑evaluation, unstructured times (including breaktimes and lunchtimes) have been identified as a significant part of pupils’ daily experience and an important contributor to their wellbeing, social development and attitudes to learning.

In line with Curriculum for Wales, particularly the Health and Well‑being Area of Learning and Experience, pupils should be supported to:
· develop healthy relationships
· regulate emotions
· build resilience and confidence
· feel safe, included and valued within their community

Welsh Government guidance, including the Play Sufficiency Duty and the national focus on wellbeing and equity, emphasises that high‑quality play is essential to children’s development and is a right for all learners.
Evidence gathered at school level indicates that:
· pupils’ experiences of play are variable depending on age, confidence and individual need
· some pupils struggle to engage positively during unstructured times, which can impact relationships and behaviour
· opportunities for purposeful, inclusive and developmental play are not consistently planned or supported across the school
· 
Improving provision during unstructured times will support pupils to make progress in their social skills, emotional wellbeing, independence and sense of belonging, particularly for vulnerable groups and younger learners.

	SLT Lead: LD
	Team Members: GJ, ST
	Governor Link
	Financial
· Resourcing the yards effectively - £5000
· Professional learning - £4000


	Expected Outcomes

	
1. Most pupils demonstrate increased emotional security and enjoyment during unstructured times, as evidenced through pupil voice and observations.
2. Pupils show improved ability to form and sustain positive relationships during playtimes, including cooperative play, turn‑taking and respectful communication.
3. There is a measurable reduction in incidents of conflict and disengagement during unstructured times, particularly for identified groups of learners.
4. Vulnerable learners (e.g. ALN, pupils requiring wellbeing support) are more consistently included in play and report feeling safe and valued.
5. Pupils increasingly manage minor disagreements independently, using agreed strategies and shared language.
6. Playtimes contribute positively to pupils’ sense of belonging, confidence and readiness to learn in lessons.



	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	Gather first-hand pupil voice on playtimes through class discussions, surveys and playground interviews, ensuring inclusion of all learner groups (e.g. ALN, vulnerable learners).
	Senior Leader (Wellbeing), Class Teachers, School Council 

	

	
	Complete a whole-school audit of unstructured times, including play provision, use of space, resources and adult deployment during playtimes.
	Senior Leader (Wellbeing), Lunchtime Staff

	

	
	Review behaviour and wellbeing records linked to unstructured times to identify patterns affecting pupil wellbeing, relationships and engagement.
	SLT
	

	
	Share findings with staff and governors to agree clear priorities for improving inclusive, purposeful play.
	HT / Governors
	

	
	Introduce pupil leadership roles (e.g. Play Leaders / Peer Supporters) and provide training to support inclusive play and positive interactions.

	Class Teachers, SLT

	

	Spring Term
	Design and introduce a progressive and inclusive play offer, including zoned areas (e.g. active, creative, quiet, cooperative play) that meet the needs of learners across age phases.
	Senior Leader (Wellbeing), Lunchtime Staff, Teachers

	

	
	Provide professional learning for lunchtime supervisors and staff on supporting purposeful play, positive relationships and inclusive behaviour approaches, in line with Welsh Government wellbeing guidance.
	Senior Leader (Wellbeing),
	

	
	Monitor playtimes through observations and pupil feedback to evaluate early impact on wellbeing, relationships and behaviour.
	Whole Staff team
	

	Summer Term
	Refine and adapt play provision based on monitoring evidence and pupil voice to ensure sustained engagement and inclusion.
	Whole Staff team
	

	
	Strengthen pupil independence by extending leadership opportunities and encouraging learners to take greater responsibility for play environments.
	Teachers, Pupil Leaders

	

	
	Evaluate impact using behaviour records, wellbeing indicators and learner feedback, focusing on progress in pupils’ wellbeing, relationships and engagement.
	SLT, Governors

	

	
	Report findings to governors and use evaluation to inform next steps in the School Development Plan.
	Headteacher, Governing Body
	

	Autumn Term impact

	

	Spring Term impact

	

	Summer Term impact

	

	Self Evaluation – overall impact and way forward

	


	Focus of monitoring 
Monitoring will evaluate whether:
· pupils’ emotional wellbeing during unstructured times is improving, with learners feeling safe, happy and confident in the playground (Welsh Government Whole‑School Approach to Emotional and Mental Wellbeing).
· pupils are developing stronger, more positive relationships with peers, demonstrated through cooperative play, respectful communication and inclusion of others (Curriculum for Wales – Health and Well‑being AoLE).
· vulnerable learners (including pupils with ALN and those requiring wellbeing support) are increasingly included and engaged during unstructured times and experience a strong sense of belonging.
· pupils are becoming more independent in managing social interactions, resolving minor disagreements appropriately with reduced reliance on adult intervention.
· incidents of conflict and disengagement during unstructured times are reducing over time, particularly for pupils previously involved in repeated incidents.
· adults consistently support pupils’ wellbeing and relationships during playtimes through relational, inclusive and restorative approaches, in line with Welsh Government behaviour guidance.
· improved playtime experiences are having a positive impact on pupils’ readiness to learn, emotional regulation and engagement across the school day.

	Term
	Monitoring activity
	Focus
	Evidence gathered
	Responsibility
	Reported to

	Autumn
	Pupil voice activities (class discussions, surveys, playground interviews)
	Pupils’ sense of wellbeing, safety and inclusion during unstructured times
	Pupil voice records, summaries of learner feedback
	Senior Leader (Wellbeing), Class Teachers
	SLT, Governing Body

	
	Playtime observations and learning walks
	Baseline of pupil relationships, engagement and adult support during play
	Observation notes, monitoring records
	Senior Leader
	SLT

	
	Analysis of behaviour and wellbeing records linked to playtimes
	Identification of patterns affecting pupil wellbeing, relationships and engagement
	Behaviour logs, incident records
	Senior Leader
	SLT, Governors

	
	Staff and lunchtime supervisor feedback
	Consistency of adult approaches and support for positive relationships
	Meeting notes, staff feedback
	Senior Leader
	SLT

	Spring
	Follow‑up pupil voice activities
	Progress in pupils’ relationships, confidence and inclusion during play
	Comparative pupil voice evidence (Autumn–Spring)
	Senior Leader, Class Teachers
	SLT

	
	Observation of pupil‑led and zoned play activities
	Pupils’ cooperation, independence and use of agreed strategies to manage relationships
	Observation records, photographic evidence (where appropriate)
	Senior Leader
	SLT

	
	Review of behaviour data
	Reduction in repeated low‑level conflict and adult intervention
	Behaviour and wellbeing trend data
	Senior Leader
	SLT, Governors

	
	Monitoring of pupil leadership roles
	Impact of pupil leadership on inclusion and positive play
	Feedback from pupil leaders, staff observations
	Class Teachers, Senior Leader
	SLT

	Summer
	End‑of‑year pupil voice
	Sustained wellbeing, sense of belonging and positive relationships
	Pupil voice summaries and learner reflections
	Senior Leader, Class Teachers
	SLT, Governors

	
	Analysis of behaviour and wellbeing data over the year
	Sustained progress in pupil wellbeing and relationships during unstructured times
	Annual behaviour and wellbeing analysis
	Senior Leader
	SLT, Governing Body

	
	Final playtime observations
	Embedding of calm, purposeful and inclusive play
	Observation records
	Senior Leader
	SLT

	
	Evaluation against success criteria
	Impact of improved playtimes on pupils’ wellbeing and readiness to learn
	Self‑evaluation summary
	Headteacher, Senior Leader
	Governing Body
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