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School Context – Williamstown Primary School
Williamstown Primary School serves pupils aged 3–11, including Nursery to Year 6, with a number of mixed-age classes. The school also hosts two ASC learning resource bases.
The school community reflects a diverse socio-economic background. Levels of disadvantage, ALN, and medical needs are above average, requiring strong inclusive practice and targeted support. Many pupils enter with varied starting points, particularly in literacy, numeracy, and social development.
Key strengths include:
· Strong inclusive ethos and ALN identification
· Commitment to wellbeing and early intervention
· Collaborative staff with a focus on professional learning
· Ongoing development of Curriculum for Wales aligned to the four purposes
· Strong community and partnership links
Core priorities:
· Curriculum development and progression
· Assessment for learning
· Literacy and numeracy standards
· Wellbeing and resilience
· Leadership at all levels
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School on a Page 
School Context
· Pupils on roll: 313
· Phase: Nursery to Year 6
· Local Authority: Rhondda Cynon Taf
· Gender split: 46% female / 54% male
· Class structure: Mixed-age (consistent with most RCT schools)
Pupil Profile (vs Wales benchmarks)
	Indicator
	School
	Wales / RCT comparator
	Position

	FSM eligibility
	25.6%
	~20.3% Wales  / ~24% RCT 
	🔴 Above avg

	FSM with protected
	32.3%
	(proxy for disadvantage)
	🔴 High

	EAL
	4.1%
	~1.4% RCT 
	🟡 Above local

	ALN (need)
	12.1%
	~9.5% Wales 
	🔴 Above avg

	Medical needs
	16.9%
	–
	🟡 Notable

	LAC
	2.6%
	–
	🟡 Small but significant








ALN Summary – Williamstown Primary School (2025–26)
Williamstown Primary School has a higher-than-average level of Additional Learning Needs (ALN), with approximately 12.1% of pupils identified, compared to a Wales average of around 9.5%. This indicates a significant and above-average ALN profile, requiring sustained and targeted provision.
The school demonstrates strong identification processes and inclusive practice, with ALN provision closely aligned to identified need (12.5%). However, the complexity of need is heightened by several overlapping factors, including:
· High levels of disadvantage (FSM)
· Elevated medical needs (16.9%)
· Attendance challenges
This suggests that SEN is not isolated, but part of a broader profile of vulnerability, requiring integrated support.
Key SEN Message
The school is a highly inclusive setting with above-average and increasingly complex ALN demand, requiring:
· Consistent intervention and support systems
· Strong links between ALN, wellbeing, and attendance
· Sustained capacity to meet diverse and overlapping needs
Overall, ALN provision is a strength in terms of identification and support, but demand is high and growing, placing continued pressure on resources and strategic planning
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School Development targets
2026-27
	Target 1
	Target 2
	Target 3

	Improve early reading and spelling through consistent phonics teaching and adaptive practice to accelerate progress and reduce gaps.

	Improve attendance and reduce persistent absence by addressing barriers and strengthening engagement, particularly for vulnerable learners.

	Ensure assessment is used consistently to identify gaps, inform teaching, and secure sustained progress for all learners.


	Alignment with SEF

	The SEF identified early reading as a relative strength, with improvements evident through the implementation of phonics and targeted support. However, self-evaluation evidence also highlighted inconsistencies in phonological awareness, decoding skills and independent application of phonics, particularly for learners with ALN and those eligible for FSM. Writing and literacy progression were also identified as variable across classes. 
The SDP responds directly to these findings through Target 1, which focuses on:
· Embedding consistent Monster Phonics delivery across Nursery to Year 2.
· Improving reading and spelling outcomes.
· Accelerating progress for ALN and FSM learners.
· Reducing gaps between reading age and chronological age.
· Strengthening staff expertise and consistency through coaching and professional learning. 
This priority is therefore a direct response to the self-evaluation evidence relating to literacy standards, learner independence and equity of outcomes. 

	Self-evaluation identified attendance as a significant area for improvement. Attendance stood at 89.3%, with persistent absence at 42%, disproportionately affecting learners with ALN and those eligible for FSM. The SEF identified attendance, engagement, resilience and belonging as barriers to progress for vulnerable learners. 
The SDP directly addresses this through Target 2, which aims to:
· Increase whole-school attendance to at least 91.5%.
· Reduce persistent absence to 25% or below.
· Narrow attendance gaps for FSM and ALN learners.
· Strengthen parental engagement and multi-agency support.
· Improve learners' sense of belonging and wellbeing. 
This priority aligns closely with self-evaluation findings regarding learner engagement, inclusion and equity. 

	Both the SEF and the 2025–26 SDP Evaluation Report identified assessment as an improving but inconsistent aspect of provision. Strengthened tracking systems and pupil progress meetings have improved teachers' understanding of learner progress; however, variations remain in:
· Formative assessment practice.
· Quality of feedback.
· Use of assessment to adapt teaching.
· Learners' understanding of their next steps. 
As a result, the SDP includes Target 3, which focuses on:
· Embedding consistent assessment for learning approaches.
· Improving responsive teaching.
· Strengthening the identification of misconceptions and gaps.
· Increasing pupil ownership of learning and next steps.
· Ensuring assessment consistently informs teaching and intervention planning.
This priority directly addresses the key areas for development identified through self-evaluation and previous SDP evaluation processes. 


	Focus:
Consistent delivery of phonics (Monster Phonics) to improve early reading outcomes.
Key Outcomes:
· 85–90% of pupils meet phonics expectations
· Accelerated progress for ALN/FSM pupils
· 30% reduction in reading gaps
· Consistent phonics teaching across all classes
Key Actions:
· Staff training and coaching in phonics delivery
· Baseline and ongoing assessment
· Targeted interventions for identified pupils
· Strong home–school reading support
· Regular monitoring and adaptation
	Focus:
Reduce persistent absence and improve engagement.
Baseline:
· Attendance: 89.3%
· Persistent absence: 42%
Key Outcomes:
· Attendance ≥91.5%
· Persistent absence ≤25%
· Reduced FSM/ALN attendance gaps
Key Actions:
· Whole-school attendance systems and expectations
· Targeted support plans for at-risk pupils
· Strong parental engagement
· Weekly monitoring and rapid response
· Multi-agency support where needed
	Focus:
Embed consistent, high-quality assessment for learning.
Key Outcomes:
· ≥85% of pupils understand next steps
· ≥85–90% make expected progress
· Reduced gaps for ALN/FSM learners
· Teaching consistently adapted to need
Key Actions:
· Clear whole-school AfL expectations
· Staff training in identifying and addressing gaps
· Regular pupil progress meetings
· Increased use of responsive teaching strategies
· Cross-phase moderation and shared practice

	Progress will be reviewed termly:
· Autumn: Baseline and implementation
· Spring: Review and adaptation
· Summer: Impact and sustainability




	Cross Cutting Strand: ALN and Inclusive Practice Development

	Strategic Aim
To create a fully inclusive, responsive learning environment where all learners—particularly those with ALN—can access high-quality teaching and make strong progress.


	Rationale

A significant proportion of learners with ALN are:

Not making accelerated progress in literacy
Disproportionately represented within persistent absence 
At greater risk of disengagement during unstructured times

	
Current provision is strongest in:

Identification and intervention
Tracking and monitoring
	
The next stage of development is to:

Embed inclusive practice in all classrooms
Ensure IDPs meaningfully inform teaching and assessment
Strengthen whole-school consistency in meeting diverse needs

	Inclusive Teaching
· Adaptive teaching strategies embedded across all classrooms
· Full curriculum access for learners with ALN

2. Identification, Assessment and IDPs
· Strong early identification processes 
· High-quality, usable IDPs aligned to teaching

3. Targeted Provision and Intervention
· Time-bound, impact-focused interventions 
· Increased in-class support

4. Wellbeing, Behaviour and Inclusion
· Consistent relational and regulation approaches 
· Improved inclusion during unstructured times

5. Attendance and Engagement
· Address ALN-specific barriers 
· Align attendance plans with IDPs

6. Professional Learning
· Training in inclusive pedagogy and ALN needs 
· Improved staff confidence and consistency

7. Partnerships and Communication
· Strong communication with families and agencies
	Success Criteria / Impact
· Learners with ALN:
· Make consistent progress
· Show increased independence and engagement
· Experience improved wellbeing and belonging
· Teaching:
· Is consistently inclusive and responsive
· Uses assessment and IDP information effectively
· Systems:
· IDPs are high-quality and actively used
· Interventions are regularly reviewed and show impact
· Equity:
· Gaps in progress, attendance and engagement reduce over time

Alignment with SDP Targets
· Target 1 (Literacy): Inclusive, adaptive teaching and effective identification of need will ensure that learners with ALN develop secure phonics knowledge, access quality first teaching, and make accelerated progress in reading and spelling.
· Target 2 (Attendance): Addressing the specific barriers experienced by learners with ALN — including anxiety, sensory needs and wellbeing factors — will support improved engagement, reduce persistent absence and strengthen pupils’ sense of belonging.
· Target 3 (Assessment): Strengthened links between IDPs, classroom practice and whole-school assessment systems will ensure that assessment information is used precisely to identify gaps, inform teaching and secure sustained progress for learners with ALN.


	
Autumn (Baseline & Routine Integration)

	Autumn

	Strand
	Evidence Summary
	RAG

	See
	Inclusive environments; adaptive teaching evident
	

	Hear
	Clear staff understanding; positive learner feedback
	

	Measure
	Baseline data; IDP quality; attendance patterns identified
	






	Evaluation


	Spring (Application & Mid-Point Progress)

	
	Strand
	Evidence Summary
	RAG

	See
	Consistent inclusive teaching; in-class support increasing
	

	Hear
	Improved independence; strong staff articulation
	

	Measure
	Progress evident; IDPs updated; attendance improving
	





	Evaluation



	Summer (Impact & Mastery)

		Strand
	Evidence Summary
	RAG

	See
	Embedded inclusive practice; independent learners
	

	Hear
	Strong belonging; confident staff and parents
	

	Measure
	Reduced gaps; clear IDP outcomes; improved attendance
	




	Evaluation


	Evaluation Framework

	1. To what extent is high-quality inclusive and adaptive teaching consistently embedded across all classrooms (≥90%), enabling learners with ALN to access the full curriculum independently?
2. What measurable impact has inclusive practice and targeted provision had on learners with ALN, particularly in terms of accelerated progress, increased independence, improved wellbeing, and reduced gaps compared to peers?
3. How effectively are IDPs, assessment information, and interventions being used to precisely identify need, inform teaching, and secure sustained improvement for learners with ALN?
4. Which approaches are having the greatest impact for learners with ALN, and how consistently are these being embedded and scaled across the school?





	Target 1
	Improve early reading and spelling through consistent, high-quality phonics teaching and adaptive practice to accelerate progress and reduce gaps


	Strategic Aim
	To ensure all pupils in Nursery–Year 2 become confident, independent readers through consistently high-quality phonics teaching, enabling accelerated progress and rapid gap closure for vulnerable learners.

	Rationale
	Self-evaluation activities, including work scrutiny, learner voice, lesson observations, and analysis of phonics and reading data, indicate that progress in phonological awareness and decoding is inconsistent across Nursery to Year 2. Evidence shows that some learners are overly reliant on adult support and do not independently apply their phonics skills. Additionally, a significant minority of learners, particularly those identified as ALN and FSM, are not making accelerated progress, and gaps between reading age and chronological age remain for targeted groups. These factors limit learners’ ability to fully access the wider curriculum and hinder their development as ambitious, capable learners in line with the Curriculum for Wales.

	Non-Negotiables

	· Daily, discrete phonics session in all R–Y2 classes (Phonological awareness and Pre-reading skills evident daily within Nursery)
· Full fidelity to the Monster Phonics sequence, routines and language
· Explicit modelling and structured practice in every session
· Immediate same-day intervention for pupils not keeping up
· Consistent application of phonics in reading and writing across the curriculum

	SLT Lead: Jamie Lewis
	Team Members: Holly Thomas
	Governor Link
	Estimated Financials: £1,800 (Resource top-ups/decodable books) + £1,200 (Supply cover for staff peer-coaching and baseline calibration)

	Success will be judged as highly effective when:

	· Teaching quality
· ≥95% of observed sessions demonstrate high-quality phonics/phonological awareness teaching (triangulated through learning walks, work scrutiny, and pupil voice), including: 
· precise modelling
· rapid pace
· active pupil engagement
· accurate error correction
· Pupil outcomes
· 85–90% of pupils meet age-related phonics expectations
· Most pupils make at least 6 months progress; targeted ALN/FSM pupils make accelerated progress (8–12 months)
· Gaps between reading age and chronological age reduce by ≥30%
· Learner behaviours
· ≥90% of pupils apply phonics independently when reading unfamiliar words
· ≥85% of pupils can explain how phonics supports reading (pupil voice)
· Equity
· Progress of ALN/FSM pupils exceed or matches that of peers, resulting in measurable gap reduction




	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	  Provide whole-staff professional learning on Monster Phonics expectations, progression and effective phonics pedagogy. 
	LLC Lead 
	

	
	  Develop a shared understanding of lesson structure, modelling, corrective feedback and pace. 
	LLC Lead
	

	
	  Implement coaching cycles including lesson observation, feedback and peer support to improve consistency across all classes. 
	HT / SLT
	

	
	  Monitor implementation through learning walks and staff voice.
	Improvement Team / SLT / HT
	

	
	  Provide whole-staff professional learning on Monster Phonics expectations, progression and effective phonics pedagogy. 
	LLC Lead
	

	
	  Develop a shared understanding of lesson structure, modelling, corrective feedback and pace. 
	HT
	

	
	  Implement coaching cycles including lesson observation, feedback and peer support to improve consistency across all classes. 
	Improvement Team / SLT / HT
	

	
	  Monitor implementation through learning walks and staff voice.
	Improvement Team / SLT / HT
	

	
	  Implement daily targeted interventions for pupils identified as below expectations. 
	ALNCo
	

	
	  Ensure intervention programmes are clearly structured, time-bound and linked directly to assessment outcomes. 
	ALNCo
	

	
	  Review intervention impact every six weeks and adapt provision where progress is limited. 
	ALNCo
	

	
	  Prioritise support for ALN and FSM learners to accelerate progress.
	HT/ALNCo
	

	
	  Deliver parent workshops focused on supporting reading and phonics at home. 
	FLO
	

	
	  Provide practical resources, guidance videos and decodable reading materials for families. 
	FLO
	

	
	  Introduce consistent home reading expectations and monitoring systems. 
	Class teachers
	

	
	  Celebrate and reward regular reading engagement to increase participation.
	Class teachers
	

	Spring Term
	  Hold half-termly pupil progress meetings to review phonics and reading outcomes. 
	Improvement Team / SLT / HT
	

	
	  Analyse progress of individual learners and vulnerable groups. 
	Improvement Team / SLT / HT / ALNCo
	

	
	  Identify pupils requiring additional support or changes in intervention. 
	ALNCo/Class Teachers
	

	
	  Agree clear actions and review impact at subsequent meetings.
	Improvement Team / SLT / HT
	

	
	  Facilitate peer observations focused on phonics delivery. 
	Improvement Team / SLT / HT
	

	
	  Share effective practice across classes through modelling and team teaching. 
	Phase Leads 
	

	
	  Use monitoring evidence to identify areas requiring additional support. 
	ALNCo
	

	
	  Celebrate strong practice and build consistency across the school.
	All staff
	

	
	  Ensure pupils regularly apply phonics knowledge when reading unfamiliar words. 
	Class teachers
	

	
	  Incorporate decoding, fluency and comprehension activities within guided reading sessions. 
	Classteachers / LLC lead
	

	
	  Monitor pupils' independence in applying phonics strategies. 
	Improvement Team / SLT / HT
	

	
	  Use assessment evidence to adapt teaching and support.
	Class teachers
	

	Summer Term
	Analyse end-of-year phonics and reading data, demonstrating impact on progress and gap reduction 
	SLT / Literacy Lead
	

	
	Identify most effective strategies and embed into policy, ensuring sustained consistency across the school
	SLT / ALNCo
	





	Autumn (Baseline & Routine Integration)

		Strand
	Evidence Summary
	RAG

	See
	Consistent phonics sessions; resources in use; targeted support visible
	

	Hear
	Staff confident; pupils describe decoding; parents informed
	

	Measure
	Baselines complete; groups established; majority on track
	



	Evaluation Summary:
· What is working:
· What needs refinement:
· Next steps:


	Spring (Application & Mid-Point Progress)

	Spring
	Strand
	Evidence Summary
	RAG

	See
	Consistency across classes; independent application; linked interventions
	

	Hear
	Confident pupil voice; staff adapting teaching; parent feedback improving
	

	Measure
	Progress evident; gaps narrowing; consistency improving
	



	Evaluation Summary
· Strengths:
· Barriers:
· Actions:



	Summer (Impact & Mastery)

	
	Strand
	Evidence Summary
	RAG

	See
	Fluent reading; consistent teaching; strong transition readiness
	

	Hear
	Pupils articulate strategies; staff evaluate impact
	

	Measure
	Phonics secure (85–90%); reading gains; gaps reduced
	



	Final Evaluation:
· Overall impact:
· Sustainability:
· Priorities for next year:



	Evaluation Framework

	1. To what extent is high-quality phonics teaching consistent across ≥95% of sessions?
2. What measurable impact has this had on progress, particularly for ALN/FSM learners?
3. Which approaches have had the greatest impact and should be sustained or scaled?





	


Target 2

	Improve attendance and reduce persistent absence through targeted, relational and strategic approaches

	Strategic Aim

	To secure consistently high attendance and sustained engagement for all learners, with a particular focus on reducing persistent absence and closing equity gaps.

	Rationale

	Self‑evaluation at Williamstown Primary School indicates that attendance is not yet good enough and is having a significant impact on learners’ progress and wellbeing. Whole‑school attendance for the reporting period (03/09/2025–28/01/2026) stands at 89.30%, representing substantial lost learning time across the school. Of particular concern is the high level of persistent absence, with 42.05% of pupils (127 learners) missing 10% or more of sessions, placing many at risk of falling behind both academically and socially, despite otherwise improving provision. Analysis identifies key priority cohorts, including Year 6, where attendance is 83.66% and 62.50% of learners are persistently absent during a crucial transition phase, alongside Nursery 2 and Year 2, where attendance is also notably below the school average. There are also clear equity gaps, with learners eligible for FSM attending at 85.40% compared to 90.75% for non‑FSM learners, and learners with ALN/SEN attending at 84.75% compared to 89.91% for their peers. These patterns show that attendance challenges are unevenly distributed and require a targeted, tiered and compassionate response aligned with the school’s wellbeing, ALN and community‑focused work. Welsh Government guidance emphasises that good attendance is essential for securing progress within the Curriculum for Wales, while Estyn identifies attendance as a key factor influencing learners’ engagement, wellbeing and long‑term outcomes; therefore, this priority focuses on reducing persistent absence, closing attendance gaps and ensuring all learners can fully benefit from the school’s provision.


	Non- Negotiables
	· Daily first-day response for all absences 
· Weekly attendance tracking and review for all at-risk pupils 
· Individual support plans for all pupils at risk of persistent absence 
· Consistent communication with families 
· Attendance expectations applied consistently across the school

	SLT Lead: DS / LD
	Team Members: MM/DA/LF
	Governor Link: 
	Estimated Financials: £1,500 (Parent communication campaigns, workshop hospitality, and targeted engagement incentives)

	Success will be judged as highly effective when:

	Whole-school outcomes
1. Attendance improves from 89.3% → ≥91.5%
1. Persistent absence reduces from 42% → ≤25%
Equity
1. FSM and ALN attendance gaps reduce to ≤3.5pp
1. ≥85% of targeted pupils sustain attendance above 90% for at least two consecutive terms
Engagement and wellbeing
1. ≥80% of pupils report strong sense of belonging (pupil voice)
1. Late arrivals reduce by ≥30%
Systems and consistency
1. Attendance systems are implemented consistently in ≥95% of cases (validated through monitoring and case reviews)





	Strategy for school improvement

	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	  Establish clear whole-school attendance procedures and expectations. 
	HT
	

	
	  Ensure first-day response systems are implemented consistently across all classes. 
	HT / FLO
	

	
	  Introduce weekly attendance analysis to identify emerging concerns quickly. 
	HT / FLO
	

	
	  Share attendance information regularly with staff and governors.
	HT
	

	
	  Identify all pupils at risk of persistent absence using attendance data. 
	HT /FLO
	

	
	  Create personalised attendance support plans outlining barriers, actions and review dates. 
	FLO / Wellbeing Lead
	

	
	  Agree targets with pupils and families. 
	FLO / Wellbeing Lead
	

	
	  Monitor impact through fortnightly reviews.
	FLO / Wellbeing Lead / HT
	

	
	  Deliver a communication campaign highlighting the importance of attendance. 
	FLO / Wellbeing Lead
	

	
	  Provide regular attendance updates and support to families. 
	FLO / Wellbeing Lead
	

	
	  Hold meetings and workshops with parents of identified pupils. 
	FLO / Wellbeing Lead
	

	
	  Recognise and celebrate improved attendance and punctuality.
	FLO / Wellbeing Lead / HT / Classteachers
	

	Spring Term
	  Analyse attendance patterns and identify barriers affecting key groups. 
	FLO / Wellbeing Lead / ALNCo
	

	
	  Implement targeted support strategies linked to individual needs. 
	FLO / Wellbeing Lead / ALNCo
	

	
	  Review effectiveness of interventions through attendance case reviews. 
	FLO / ALNCo
	

	
	  Amend plans promptly where attendance is not improving.
	FLO
	

	
	  Engage relevant external agencies where attendance concerns are complex. 
	FLO / Wellbeing Lead / SLT
	

	
	  Coordinate support for learners experiencing wellbeing, medical or family difficulties. 
	ALNCo / FLO
	

	
	  Ensure information is shared effectively and actions are jointly reviewed. 
	FLO / Wellbeing Lead / HT
	

	
	  Evaluate impact through regular attendance meetings.
	FLO / Wellbeing Lead / HT
	

	
	  Provide nurturing and wellbeing interventions for pupils whose attendance is affected by anxiety, emotional wellbeing or social factors. 
	FLO / Wellbeing Lead / ALNCo
	

	
	  Strengthen belonging through mentoring, check-ins and nurture provision. 
	FLO / Wellbeing Lead
	

	
	  Monitor engagement and attendance alongside wellbeing indicators. 
	FLO / Wellbeing Lead / SLT
	

	
	  Involve families in planning and reviewing support.
	FLO
	

	Summer Term
	Evaluate impact of strategies, identifying those that lead to the greatest improvement in attendance 
	SLT / Literacy Lead
	

	
	Embed successful approaches into whole-school practice, ensuring sustained improvement beyond the SDP cycle
	SLT / ALNCo
	





	
Autumn (Baseline & Routine Integration)

	
	Strand
	Evidence Summary
	RAG

	See
	Systems embedded; plans in place; early engagement
	

	Hear

	Clear staff understanding; parents informed; pupil awareness
	

	Measure
	All PA identified; plans implemented; early PA reduction
	



	Evaluation Summary:
· What is working:
· What needs refinement:
· Next steps:



	Spring (Application & Mid-Point Progress)

	
	Strand
	Evidence Summary
	RAG

	See
	Improved routines; targeted engagement; support strategies visible
	

	Hear
	Improved pupil belonging; stronger parent engagement
	

	Measure
	Attendance rising; PA reducing; gaps narrowing
	




	Evaluation Summary
· Strengths:
· Barriers:
· Actions:

	Summer (Impact & Mastery)

	Summer

	Strand
	Evidence Summary
	RAG

	See
	Sustained improvement; strong engagement; effective transitions
	

	Hear
	Positive pupil attitudes; strong parent feedback
	

	Measure
	≥91.5% attendance; PA ≤25%; gaps reduced
	




	Final Evaluation:
· Overall impact:
· Sustainability:
· Priorities for next year:



	Evaluation Framework

	1. To what extent have attendance systems been consistently implemented (≥95%)?
2. What measurable impact has been achieved on persistent absence and key groups?
3. Which strategies have been most effective in improving engagement and attendance?





	
Target 3
	Ensure assessment is used consistently to identify gaps, inform teaching, and secure sustained progress for all learners.

	Strategic Aim
	To ensure highly responsive teaching in all classrooms, where assessment is used precisely and consistently to identify gaps, adapt teaching, and secure sustained progress for every learner.

	Rationale for priority:  

	Self‑evaluation at Williamstown Primary School shows that assessment practices are strengthening, with staff increasingly confident in gathering information about learners’ progress. The introduction of clearer assessment routines and a whole‑school assessment tracker has enhanced leaders’ ability to identify learners at risk of slower progress and has supported more robust professional dialogue. However, evaluation highlights that the use of assessment information to inform day‑to‑day teaching and learning is not yet consistently strong across the school. Formative assessment practices vary between classes, and assessment information is not always used precisely to identify gaps in learners’ knowledge, skills and understanding. In addition, planning does not consistently reflect assessment findings to support next steps and progression, and not all learners are able to articulate their next steps or explain how feedback supports their improvement. As a result, some learners do not make as much progress as they could, particularly where gaps in learning are not identified or addressed quickly enough. Within the Curriculum for Wales, assessment is a fundamental part of the learning process, supporting progression, learner independence and reflection. Welsh Government guidance emphasises that assessment should actively inform teaching and respond to learners’ needs, rather than simply record attainment. This priority therefore focuses on ensuring that assessment information is used more consistently, purposefully and evaluatively to strengthen progress, reduce variability in practice and support all learners, including those with ALN and those eligible for eFSM, to make sustained progress over time.

	Non-Negotiables

	· All lessons include structured checks for understanding
· Misconceptions are identified and addressed within the same lesson
· Planning reflects assessment-informed next steps
· Pupils routinely reflect on and act upon feedback

	SLT Lead: DS / JL
	Team Members: DJ, ST, CE-B
	Governor Link
	Estimated Financials: £1,100 (Staff cover for intensive cross-phase moderation and pupil progress reviews)

	Expected Outcomes

	Teaching quality
· ≥90% of lessons demonstrate responsive teaching based on assessment, including: 
· accurate identification of misconceptions
· real-time adaptation
· effective questioning
Pupil outcomes
· ≥85–90% of pupils make expected or better progress
· Gaps between ALN/FSM and peers reduce by ≥20–30%
Learner behaviours
· ≥85% of pupils can clearly explain their next steps
· Pupils demonstrate increased independence and confidence in learning
Consistency
· AfL strategies are embedded consistently across ≥90% of classes





	Timeframe
	Action
	Lead
	RAG

	Autumn Term
	  Develop and share a whole-school AfL framework outlining agreed expectations. 
	SLT
	

	
	  Define consistent approaches to questioning, feedback, success criteria and self-assessment. 
	Improvement Team / SLT / HT
	

	
	  Ensure expectations are understood across all phases. 
	DHT / Maths AoLE lead
	

	
	  Monitor implementation through learning walks and book scrutiny.
	Improvement Team / SLT / HT / Maths Lead
	

	
	  Provide professional learning on effective questioning and assessment techniques. 
	HT
	

	
	  Support teachers to use evidence from assessment to adapt teaching promptly. 
	SLT / HT
	

	
	  Evaluate impact through lesson observations and pupil outcomes.
	Improvement Team / SLT / HT
	

	
	  Implement common AfL strategies across the school such as retrieval practice, mini whiteboards, hinge questions and exit tickets. 
	Classteachers
	

	
	  Ensure pupils receive regular opportunities to reflect on their learning. 
	Classteachers
	

	
	  Develop consistency in feedback and next-step discussions. 
	Classteachers
	

	
	  Monitor impact through pupil voice and classroom observations.
	SLT / HT
	

	Spring Term
	  Hold termly progress meetings to analyse attainment, progress and wellbeing data. 
	ALNCo / Class teachers
	

	
	  Identify groups and individuals requiring additional support. 
	ALNCo / DHT
	

	
	  Agree teaching adaptations and intervention actions. 
	ALNCo
	

	
	  Review effectiveness against previous targets.
	Classteachers / ALNCo
	

	
	  Provide coaching and mentoring for staff based on monitoring outcomes. 
	ALNCo / DHT
	

	
	  Focus on improving responsive teaching and the use of assessment evidence. 
	DHT / SLT
	

	
	  Facilitate opportunities for staff to share effective practice. 
	DHT
	

	
	  Evaluate improvements through follow-up observations.
	DHT
	

	
	  Create and share high-quality assessment resources including hinge questions, retrieval activities and success criteria. 
	DHT / SLT
	

	
	  Develop progression-linked exemplification materials. 
	AoLE leads
	

	
	  Support consistency across classes and phases. 
	SLT / Classteachers
	

	
	  Review effectiveness through moderation activities and pupil outcomes.
	Phase leads
	

	Summer Term
	Analyse progress data and practice, demonstrating impact of AfL on learner outcomes 
	SLT
	

	
	Conduct deep dives, identifying strengths and areas for refinement 
	Maths Lead / SLT / LLC lead
	

	
	Embed effective practice into policy, ensuring long-term sustainability
	Headteacher / SLT
	




	
Autumn (Baseline & Routine Integration)

		Strand
	Evidence Summary
	RAG

	See
	AfL strategies visible; gaps identified; routines consistent
	

	Hear
	Staff confident; pupils aware of feedback; early dialogue
	

	Measure
	Full gap identification; consistent systems; AfL emerging
	



	Evaluation Summary
· Strengths:
· Gaps:
· Actions:








	Spring (Application & Mid-Point Progress)

	
	Strand
	Evidence Summary
	RAG

	See
	Teaching adapted; targeted support visible; consistency improving
	

	Hear
	Pupils explain next steps; staff articulate impact
	

	Measure
	Progress improving; responsiveness increasing; gaps reducing
	



	Evaluation Summary
· Strengths:
· Barriers:
· Actions:






	Summer (Impact & Mastery)

		Strand
	Evidence Summary
	RAG

	See
	Responsive teaching embedded; clear progression; consistency
	

	Hear
	Pupils articulate learning; staff confident in impact
	

	Measure
	High progress rates; gaps reduced; strong consistency
	



	Final Evaluation
· Impact:
· Sustainability:
· Next steps:






	Evaluation Framework

	1. To what extent is responsive teaching evident in ≥90% of lessons?
2. What impact has AfL had on pupil progress and gap reduction?
3. How consistently are learners able to articulate their next steps?





SDP Monitoring Calendar 2026–27 

🎨 Key
· 🔵 Target 1 – Phonics / Early Reading
· 🟢 Target 2 – Attendance
· 🟠 Target 3 – Assessment (AfL)
· 🟣 All priorities combined

🍂 AUTUMN TERM — Baseline & Embedding
September
	Week
	Activity
	Focus Areas

	Week 2–3
	Baseline Data Collection 🟣
	🔵 Phonics baseline
🟢 Attendance baseline
🟠 AfL starting points

	Week 4
	Whole-School Learning Walk 🟣
	🔵 Phonics consistency
🟠 AfL routines
🟢 Inclusive engagement / attendance culture

	Week 5
	Mini Progress Meetings 🟣
	🔵 Early readers identified
🟢 Emerging PA pupils identified
🟠 Gaps identified


November–December
	Week
	Activity
	Focus Areas

	Week 2–3
	Work Scrutiny 🟣
	🔵 Phonics application in writing/reading
🟠 Feedback + evidence of AfL

	Week 4
	Pupil Voice 🟣
	🔵 Reading confidence
🟠 Understanding next steps
🟢 Sense of belonging

	Week 5
	Attendance Review 🟢
	🟢 PA tracking
🟢 Family engagement actions


November–December
🌱 SPRING TERM — Refinement & Impact
January–February
	Week
	Activity
	Focus Areas

	Week 2
	Deep Dive Learning Walk 🟣
	🔵 Precision of phonics teaching
🟠 Responsive teaching in action
🟢 Engagement of vulnerable learners

	Week 4
	Progress Meetings 🟣
	🔵 Progress in phonics groups
🟢 Movement in/out of PA
🟠 Impact of AfL on progress



February–April
	Week
	Activity
	Focus Areas

	Week 3
	Joint Book Look 🟣
	🔵 Reading progression over time
🟠 Evidence of adaptation and feedback

	Week 5
	Parent Feedback 🟣
	🔵 Reading at home support
🟢 Attendance engagement

	Weekly
	Attendance Tracking 🟢
	🟢 PA tracking
🟢 Family engagement actions



☀️ SUMMER TERM — Impact & Sustainability
April–May
	Week
	Activity
	Focus Areas

	Week 2
	Learning Walk (Validation) 🟣
	🔵 Consistent phonics teaching
🟠 Embedded AfL practice
🟢 Strong engagement routines

	Week 4
	Pupil Voice (Repeat) 🟣
	🔵 Reading confidence (compare to Autumn)
🟠 Next steps articulation
🟢 Sense of belonging









June–July
	Week
	Activity
	Focus Areas

	Week 2
	Final Data Analysis 🟣
	🔵 % meeting phonics expectations
🟢 Attendance + PA rates
🟠 Progress + gap reduction

	Week 3–4
	SLT Evaluation 🟣
	Impact
Sustainability
Next steps

	Week 5
	Governor Report 🟣
	



What monitoring will look like across the school?
	
	Nursery & Reception
	Year 1–2
	Year 3–6

	Phonics
	Early language + sound awareness
	Systematic phonics teaching
	Intervention / application

	AfL
	Observation-based
	Immediate verbal + simple checks
	Structured questioning & written responses

	Evidence
	Learning journeys
	Books + reading records
	Books + assessment + outcomes

	Pupil Voice
	Verbal/play-based
	Simple reflection
	Analytical reflection

	Attendance focus
	Settling + routines
	Early patterns
	Impact on attainment















 WHOLE-SCHOOL SUMMARY
4 – Embedded (Green)
· Practice is highly consistent across classes
· Strong impact evident in outcomes and pupil progress
· Pupils articulate learning confidently
3 – Secure (Light Green)
· Practice is consistent in most areas
· Clear positive impact on learning
· Minor inconsistencies do not affect outcomes significantly
2 – Developing (Amber)
· Practice is inconsistent between classes or groups
· Some impact evident but not sustained
· Gaps still present for key groups (e.g. PA pupils, lower attainers)
1 – Emerging (Red)
· Practice is limited or inconsistent
· Minimal evidence of impact on outcomes
· Significant gaps or weaknesses identified

Trend Tracking Over Time
Half-Term Tracking Grid
	Area
	Aut 1
	Aut 2
	Spr 1
	Spr 2
	Sum 1
	Sum 2

	Phonics
	
	
	
	
	
	

	AfL
	
	
	
	
	
	

	Attendance
	
	
	
	
	
	



· Record score (1–4) each half term
· Add brief notes where there is a significant change
How to Interpret
· ➡️ Upward trend = improvement embedded
· ➡️ Flat trend = limited impact of actions
· ➡️ Downward trend = inconsistency or decline
Key Groups to Monitor
· Vulnerable learners
· PA pupils
· Lower/high attainers
Next Steps for SLT:
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